=To]
iR
-]
s O
g E THE INTERCORRELATION AMONG EFL LEARNERS’
= % METACOGNITIVE READING STRATEGIES, MOTIVATION, AND
=
; ~ READING COMPREHENSION ABILITY
Z o
-
=
- SKRIPSI
BY
MOH. SIRRIL ATHAR
21801073113

e Aok ok dok
UNISMA

UNIVERSITY OF ISLAM MALANG
FACULTY OF TEACHER TRAINING AND EDUCATION
ENGLISH EDUCATION DEPARTMENT
JUNE 2022

<
=
N
=
=)
=
s
©
wid
o
o
=
©
T
©

repository.unisma.ac.id



REPOSITORY

University of Islam Malang

<
=
N
=
=)
=
s
©
wid
o
o
=
©
T
©

ABSTRACT

Athar, Sirril. 2022. The intercorrelation among EFL Learners’ Metacognitive
Reading Strategies, Reading Motivation, and Reading Comprehension Ability.
Skripsi, English Education Department Faculty of Teacher Training and
Education University of Islam Malang. Advisor 1: Prof. Drs. H. Junaidi Mistar,
M.Pd., Ph.D.; Advisor 2: Dr. Imam Wahyudi Karimullah, S.S., M.A.

Keywords: reading, metacognitive reading strategies, reading motivation, reading
comprehension

Reading has an important role in learning second language since it is an
integral skill for gathering information easily to learn other skills like speaking,
reading, and writing. Students is easily able to graps the information from reading
text if they understand about it. So, reading comprehension absolutelly becomes a
valuable thing in reading activity. Metacognitive reading strategies are readers’
self awareness of thingking about reading text. It tells about fully self-
consideration of thinking plans for getting goal of understanding reading text. It
can be an influence for students in comprehending reading text. in other hand,
Motivation also has role in reaching goal in learning. In reading, motivation can
affect the students to have interest of reading. So, it can be the factor for students
reaching their reading comprehension. In sum up, students needs strategies for
helping them control their reading activity and reach reading coprehension, and
they also have to get any motivation for increasing their interest of reading.

This study focus on knowing the relationship among students’
metacognitive reading strategies, reading motivation and their reading
comprehension at University of Islam Malang. the researcher uses correlational
quantitative method for the research design. There are 87 students randomly
selected from the second semester of English education department at Faculty of
Teaching Training and Education at University of Islam Malang while 35 students
only fill the instruments fully. The research is conducted by two steps. Firstly, the
two questionnaires are administered online by google form and followed by the
test of reading comprehension. For the data analysis, the researcher uses SPSS
version 25 as a tool with Pearson Product Moment and Spearman Rank
Correlation features as measuring the correlation.

The findings show that there is no sigifance correlation between students’
metacognitive reading strategies and reading comprehension since
r=0.223(p=0.199). It is also happened in students’ reading motivation correlated
with their reading comprehension because r=0.111(p=0.526). in other side, there
1s significant correlation between students’ metacognitive reading strategies and
their reading motivation as r=0.437(p=0.009). The curve shows positive. It tells
that the increase of students’ reading strategies followed by the the increase of
their reading motivation.

Based on the findings, it can be concluded that metacognitive reading strategy

does not affect the students’ reading comprehension. It can be due to students’
linguistic knowlege or teacher focus in teaching reading material, and it can also
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be influenced by the inapropriateness of using strategies. The reading motivation
also does not give a significant correlation to reading comprehension. It is caused
the students limited linguistic skills and the context, so they feel lazy to
comprehend the reading texts when asnwering the questions. In other side,
metacognitive reading strategies has positive correlation with reading
comprehension. It implies that the students frequently using metacognitive
reading strategies absolutely have good motivation, or the students with good
motivation uses kinds of reading strategies to help them comprehend the texts.
Further research can be conducted by the investigation of other factors influenting
reading comprehension to know deeply about the affect of the factors.

vii
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CHAPTER |

INTRODUCTION

This chapter presents several topics related to the introduction of the study.
These are the background of the study, research problems, objective of the study,
significance of the study, scope, and limitation of the study, and the definition of

key terms.

1.1 Background of The Study

Motivation becomes essential to support learning second language learning
(Yulfi and Aalayinah, 2021). They also stated that the most critical and influential
factor in students’ English achievement and performance depends on their
motivation. Wigfield et al. (2016) strengthen the statement in their analysis,
showing that the factors that influence people’s level of success are the motivation
they have gotten. It means that with motivation, people would increase their
interest in what they are doing.

In reading, motivation holds an irrefutable role in increasing reading
achievement. Fuad, Suryanto, and Muhammad (2021) proposed that reading
motivation is a valuable force that can motivate students to take action and
maintain reading to hone their reading skills. Schiefele, Stutz, and Schaffner
(2016) also assume that a factor that significantly affects students’ reading
comprehension is students’ reading motivation.

Students' reading motivation is operationally defined into three main

dimensions (Wigfield & Guthrie, 1997) in their design of the Motivation for
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Reading Questionnaire (MRQ). The first dimension shows “How well can I read?”. It
observes the learners’ reading ability and their opinions about the propensity of their
reading performance. The next is "Do | want to read?" which defines students'
assumption of whether reading is valuable. The last dimension is "Why do | want to
read?.” It will be the most critical part as showing their reasons for reading.

Frequently, students around the world still face difficulty in reading
comprehension, especially at the university level. Therefore, it can conclude that
students lack interest in reading, so they are difficult to understand any text they have
read. However, learners’ reading interest can be developed by reading motivation. It
is supported by Cambria and Guthrie (2010) in their research, where they expressed
that motivation correlates with interest, dedication, and confidence.

Besides mativation, strategies also determine the smoothness of raising a goal,
especially in the reading section. Many researchers conduct the strategies use as the
effect of reaching a learning goal from different contexts such as writing, reading,
grammar, speaking, listening, etc. Umamah and Cahyono (2020) conducted a study
of SRW (Self-regulated writing) strategies use in writing expository essays at one of
the private universities in Malang. It is also done by Mistar, Zuhari, and Nuryatin
(2014) in their study of metacognitive strategies effectiveness training in the teaching
of writing skills at one of the Islamic senior high schools in Malang. In another
context, Hidayati and Umamah (2019) also conducted a study of different gender use
of listening strategies at the University of Islam Malang. In grammar context, Junaidi

and Zuhairi (2020) also studied the use of Grammar learning strategies correlated



REPOSITORY

l1]
g
=
ol
=
g
o]
]
2]
]
S
=}
g
&
)
<)
>
=
=]
-

ak Cipta Milik UNISMA

with grammar mastery at 5 higher education institutions in East Java. Junaidi and
Umamah (2014) also researched speaking learning strategies' contribution to students
speaking proficiency at eleven senior high schools in Indonesia. In more detailed
execution, Hamidin (2012) also made a study of the use of the Two Stay-Two Stray
Strategy to improve students' comprehension of poems at the University of Islam
Malang. From those studies, it can be indicated that the use of strategies is needed in
a learning activity.

It proves that the use of strategies is also really important in the reading
activity. Antoni (2010) assumes that reading strategies as one of the important
strategies which should be taught in the classroom in order to encourage students'
comprehension of a text. It is also strengthened by Dewi and Salmiah (2019) in their
research that shows reading strategies help the students to complete their assignments
and obtain knowledge of the text. From that case, students' awareness of using
strategies in comprehending is totally needed. As stated by Cubukcu (2008),
comprehension cannot automatically occur, so it needs a metacognitive processing or
directed cognitive effort, which brings cognitive processing regulation. Ashari and
Hamidin (2020) in their study also explain that metacognitive strategies play
important support in controlling and monitoring someone's cognition to help them
become successful readers. In addition, Ayun and Yunus (2017) expressed that
metacognitive awareness plays an effective and efficient part in having reading
strategy instruction to have good value in reading ability such as best getting

approach before, during, and after reading the text.
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Reading comprehension is a problem that often occurs in Indonesia. Most
Indonesian students, especially at the university level get difficulty in comprehending
reading text. From that, the students may find that they are lack motivation in reading
and not aware of the reading strategies. Some countries show that successful learners
in reading are caused by high-gotten motivation affecting students’ achievement. For
example, Kirchner and Mostert (2017) stated that intrinsic and extrinsic motivations
play an important role in Namibia readers. Hence, the researchers suggest using that
positive attitude to succeed in the reading activity. Iranian learners also undergo it.
Maghsoudi, Talebi, and Khodamoradi (2020) expressed a massive impact of reading
motivation on Iranian learners' performance. In another variable, Azlina and Lian
(2020) express that teaching a metacognitive reading strategy gives an improvement
in students' reading comprehension.

Therefore, some research from some countries, shown above, indicates a huge
impact of reading strategies and motivation on reading comprehension. Thus, the
researcher is interested in observing the intercorrelation among EFL learners' use of

reading strategies, motivation, and reading comprehension at the university level.

1.2 Research Problems

Based on the background of the study, the research problems can be seen
below:
1.  Isthere a significant relationship between learners’ use of metacognitive

reading strategies and their reading comprehension ability?
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2. Isthere a significant relationship between learners’ reading motivation and their

reading comprehension ability?
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3. Isthere a significant relationship between the learners’ use of metacognitive
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1.3 Objective of the Study

From those problems, the researcher shows that the study objectives are:
1.  To find out whether the learners’ use of metacognitive reading strategies
correlates with the learners’ reading comprehension ability.
2. To find out whether the learners’ reading motivation correlates with the
learners’ reading comprehension ability.
3. Tofind out whether the learners' use of cognitive reading strategies correlates

with the learners' reading motivation.

1.4 Significance of The Study

The result of the study is really expected to provide a contribution to the
institution, the English teacher, the English learners, and the future researchers.
1.  The institution

The result of this study can help the institution in determining the students’
needs in order to increase their achievements in reading.
2. The English teachers

The result of this study shows the correlation among the use of reading

strategies, motivation, and reading comprehension. The researcher also highly

ak Cipta Milik UNISMA
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expects that the result of this study can be a support for the teachers in the teaching-
learning process, especially in reading.
3. The English learners

The learners can be motivated to improve their reading achievement by finding
out the importance of reading motivation and reading strategies for improving reading
comprehension.
4.  The future researcher

The researcher hopes that this study is capable of being valuable for the future
researcher as a reference to conduct further research. It is also expected for the future
researcher to hold the same research in another institution such as a school or a
course, so this can be more beneficial for English education development.
5. Previous Research

The result of this study can be different from some previous study, so the

reseacher hopes it can be counter for the previous study which have different result.

1.5 Scope and Limitation of the Study

The research centers on EFL learners with all levels of proficiency in the
English department who have a reading subject in their lectures. The study will
analyze the students’ value of reading related to their reading strategies and
motivation. Nevertheless, there are only three classes in the English department,
especially in the second semester, and the researcher uses all students of the classes as

the sample in this study.
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The limitation of the study is the researcher can't give the instrument in class
since the learning activity is still conducted online. So, the researcher only provides
the questionnaire in an online form while there is no control over the learners in

answering the instrument.

1.6 Definition of Key Terms

This study contains several key terms provided to avoid misunderstanding and
ambiguity in understanding the study. The key terms are defined below:

Correlation is a relation between two things. In this study, the things being
correlated are learners' reading motivation and their reading comprehension. Whether
or not learners' reading motivation will provide a significant result of correlation to
their reading comprehension is found out after the data and the result is obtained. The
correlation will be known by using the SPSS program.

Reading motivation is a motivational desire for reading and interest in
education. It will show learners' extrinsic and intrinsic motivation as they read
English text.

Reading comprehension requires the integration of information within and
between text units, from individual words to phrases and sentences.

Reading strategies shows the learners’ ways used to help them in
understanding reading text.

Metacognitive reading strategies are learners’ awareness of having reading

steps to understand it.
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CHAPTER V

CONCLUSION AND SUGGESTION

This chapter presents the summary of the research related to some topics

and also the suggestions for the teachers, students, and the further research.

5.1. Conclusion

In summary, 35 students in the second semester are strategic readers based
on the result of moderate use of metacognitive reading strategies. The students
also prefer finding strategies for solving any difficulties in the reading process
since the Problem-Solving Strategies (PROB) shows frequently used by the
students. It can also affect their reading motivation to often have and manage
challenging reading tasks.

Curiosity becomes the factor of the readers having ore reading texts. It can
be seen as the result of "Curiosity™ as the highly received motivation by the
students. Based on that, the students have an increased reading interest if they are
curious about what they read.

In reading comprehension, most students have a low predicate. It indicates
that they do not understand the text. Seeing on the previous study, it is due to the
students do not like reading boring material, they need fun and enjoyable reading
text. And it can also be because the teacher focuses only on the instruction of
metacognitive reading strategies without seeing the other factors influencing
students reading comprehension such as linguistic knowledge, social,

psychological, etc.

45
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In proving the hypothesis, the relationship between metacognitive reading
strategies and reading motivation brings a positive result. It means that the use of
metacognitive reading strategies can be used to predict the increase of their
motivation to read, or the better motivation received by the students, the more
varied metacognitive reading strategies used by them in the reading process.
However, on another side, there is no correlation between metacognitive reading
strategies and reading comprehension. This indicates that the use of metacognitive
reading strategies cannot be used to predict the development of students' reading
comprehension performance. It can be concluded that the use of metacognitive
reading strategies is not the only factor affecting students' reading comprehension
performance, and there are many factors that need to be explored and considered.
The last correlation between reading motivation and reading comprehension also
shows a negative or none of correlation appeared. Although some previous studies
show a positive relationship between both variables, this study does not prove it.
Reading motivation does not guarantee the quality of reading performance. It can
be concluded that the reading motivation cannot be used to predict the increase of
students’ reading comprehension ability. Although the students have high
motivation, their reading comprehension performance does not increase since

their linguistic knowledge is still low to actualize reading tasks.

5.2.  Suggestions
After the current research has been conducted with the value shown in the
previous chapters, there are some suggestions that the researcher wants to express,

those are:
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5.2.1. For the Teachers

Based on the findings in this study, the researcher wants to suggest to the
teacher to give an introduction of reading strategies and also explore other factors
affecting students' comprehension such as linguistic knowledge, social,
psychological matter, etc.
5.2.2. For the students

Besides the motivation to read received, the researcher suggests the
students increase linguistic knowledge to have more preparation before
conducting reading strategies, and also try to use various strategy to find the
appropriate one for reading.
5.2.3. For the future researcher

The researcher wants to give suggestions for the further researcher to
conduct a study about other factors in reading comprehension as the influence of
reading comprehensions such as linguistic knowledge since in this study, the
researcher does not find positive results among metacognitive reading strategies
and reading comprehension, or it also need to be studied more about the

appropriateness of reading strategies use in reading activity.
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