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Research related to Willingness to Communicate (WTC) in English has been 

conducted in many countries, such as Japan, China, Morgantown and New York, 

Canada and Australia. Recent studies have found that WTC is influenced by numerous 

factors, such as L2 proficiency, attitude or motivation, L2 communication beliefs, and 

international posture. Found that the complex, dynamic, and non-linear interaction 

between language, environmental, and individual elements is what causes participants' 

L2 WTC to form. Found that Korean and Taiwanese EFL students reported the lowest 

ratings for WTC in the class due to peer-induced L2 speech anxiety, group 

cohesiveness, and accuracy-oriented teaching pedagogy. Previous research has focused 

on the English language education sector, but few studies have examined students in 

other fields of study. This research will focus on students majoring in non-English 

education and interview instruments, as they are required to speak English for work 

demands, study abroad, and other purposes that use English as an international 

communication. 

This research recruited 6 students from non-English majors at a private 

university in Malang City, East Java, Indonesia. Structured interviews were used to 

obtain data, and they were conducted using participants' national language data. The 

length of each interview varied between 30 and 45 minutes, and follow-up inquiries 

were made. The interview questions were taken from previous research and included a 

Communicative Self-Confidence Component, Situational Context Component, Topical 

Enticement Component, and Learning Responsibility Component. The interviews' 

findings were recorded on audio and verbatim transcribed. The writer translated the 

interview into English before analyzing the transcript. Five theme analysis techniques 

were used to examine the data, such as listening to speech data, shaping speech data, 

communicating speech data with interpretive intent, reproducing or (re)constructing 

speech data, and establishing data credibility. The participants in the study were asked 

to examine and comment on the interview data to confirm the validity of the study. To 

keep the data safe, the writer used ethical considerations and informed the participants 

that their participation was voluntary. 

The findings show that there are factors that influence their English, including 

personal factors, limited linguistic mastery, teaching style and social context. They 



significantly said that the existence of these factors made them reluctant to speak 

English. When asked about speaking English they mostly use Indonesian. That the 

reason is because they are also students who are not majoring in English so they think 

it's only natural in that case. The use of Indonesian is still often used even though in 

class they have to use English. In this case the teaching materials used by lecturers also 

affect their willingness to communicate in English speaking in English class, while 

supporting teaching materials for students are rarely used by lecturers. Finally, students 

prefer to speak English when their lecturers do not make them so tense that their 

courage will emerge and they will be more active in speaking English. 

The above facts call for the attention of the lecturers to be even better in 

teaching English to students who are not majoring in English. Students and lecturers 

must have the principle that every lesson will experience problems if it is not properly 

mastered. Curriculum and lecturer teaching materials for students are also very 

influential for their English. In addition, to earn better results, the next researcher must 

collect data with a wider sample of participants, especially from public universities and 

from different faculties and departments than before. 
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Penelitian terkait Willingness to Communicate (WTC) dalam bahasa Inggris 

telah dilakukan di berbagai negara, seperti Jepang, China, Morgantown dan New York, 

Kanada, dan Australia. Studi terbaru menemukan bahwa WTC dipengaruhi oleh 

banyak faktor, seperti kemahiran L2, sikap atau motivasi, keyakinan komunikasi L2, 

dan sikap internasional. Ditemukan bahwa interaksi yang kompleks, dinamis, dan non-

linier antara unsur bahasa, lingkungan, dan individu inilah yang menyebabkan 

terbentuknya L2 WTC partisipan. Ditemukan bahwa siswa EFL Korea dan Taiwan 

melaporkan peringkat terendah untuk WTC di kelas karena kecemasan bicara L2 yang 

diinduksi teman sebaya, kekompakan kelompok, dan pedagogi pengajaran yang 

berorientasi pada akurasi. Penelitian sebelumnya berfokus pada sektor pendidikan 

bahasa Inggris, namun hanya sedikit penelitian yang meneliti siswa di bidang studi lain. 

Penelitian ini akan berfokus pada mahasiswa jurusan pendidikan non-Bahasa Inggris 

dan instrumen wawancara, karena mereka diharuskan berbicara bahasa Inggris untuk 

tuntutan kerja, belajar di luar negeri, dan tujuan lain yang menggunakan bahasa Inggris 

sebagai komunikasi internasional. 

Penelitian ini merekrut 6 mahasiswa dari jurusan yang bukan Bahasa Inggris di 

sebuah perguruan tinggi swasta di Kota Malang, Jawa Timur, Indonesia. Wawancara 

terstruktur digunakan untuk memperoleh data, dan dilakukan dengan menggunakan 

data bahasa nasional peserta. Panjang setiap wawancara bervariasi antara 30 dan 45 

menit, dan pertanyaan lanjutan dibuat. Pertanyaan wawancara diambil dari penelitian 

sebelumnya dan termasuk Komponen Keyakinan Diri Komunikatif, Komponen 

Konteks Situasional, Komponen Daya Tarik Topikal, dan Komponen Tanggung Jawab 

Belajar. Temuan wawancara direkam dalam bentuk audio dan ditranskrip secara 

verbatim. Penulis menerjemahkan wawancara ke dalam bahasa Inggris sebelum 

menganalisis transkrip. Lima teknik analisis tema digunakan untuk memeriksa data, 

seperti mendengarkan data ucapan, membentuk data ucapan, mengkomunikasikan data 

ucapan dengan maksud interpretatif, mereproduksi atau (kembali) membangun data 

ucapan, dan membangun kredibilitas data. Para peserta dalam penelitian diminta untuk 

memeriksa dan mengomentari data wawancara untuk mengkonfirmasi validitas 

penelitian. Untuk menjaga keamanan data, penulis menggunakan pertimbangan etis 

dan menginformasikan peserta bahwa partisipasi mereka bersifat sukarela. 



Temuan menunjukkan bahwa ada faktor-faktor yang mempengaruhi bahasa 

Inggris mereka, termasuk faktor pribadi, penguasaan linguistik yang terbatas, gaya 

mengajar dan konteks sosial. Mereka secara signifikan mengatakan bahwa adanya 

faktor-faktor tersebut membuat mereka enggan untuk berbicara bahasa Inggris. Ketika 

ditanya tentang berbicara bahasa Inggris mereka kebanyakan menggunakan bahasa 

Indonesia. Itu alasannya karena mereka juga mahasiswa yang tidak mengambil jurusan 

Bahasa Inggris sehingga menurut mereka wajar saja dalam hal itu. Penggunaan bahasa 

Indonesia masih sering digunakan meskipun di kelas harus menggunakan bahasa 

Inggris. Dalam hal ini bahan ajar yang digunakan dosen juga mempengaruhi kemauan 

mereka untuk berkomunikasi dalam berbahasa Inggris di kelas bahasa Inggris, 

sedangkan bahan ajar pendukung untuk mahasiswa jarang digunakan oleh dosen. 

Akhirnya, mahasiswa lebih suka berbicara bahasa Inggris ketika dosen mereka tidak 

membuat mereka tegang sehingga keberanian mereka akan muncul dan mereka akan 

lebih aktif dalam berbicara bahasa Inggris. 

Fakta di atas meminta perhatian para dosen untuk lebih baik lagi dalam 

mengajarkan bahasa Inggris kepada mahasiswa yang bukan jurusan bahasa Inggris. 

Mahasiswa dan dosen harus memiliki prinsip bahwa setiap pelajaran akan mengalami 

masalah jika tidak dikuasai dengan baik. Kurikulum dan bahan ajar dosen bagi 

mahasiswa juga sangat berpengaruh terhadap bahasa Inggris mereka. Selain itu, untuk 

memperoleh hasil yang lebih baik, selanjutnya harus mengumpulkan data dengan 

sampel peserta yang lebih luas, terutama dari perguruan tinggi negeri dan dari fakultas 

dan jurusan yang berbeda dari sebelumnya. 
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CHAPTER 1 

INTRODUCTION 

 

This chapter explains the background of the study, research problems, 

objectives of the study, originality of the study, the significance of the study, scope 

and limitation, and definition of key terms. They will be elaborated as follows. 

 

1.1 Background of the Study 

In recent years, research related to Willingness to Communicate (WTC) in 

English has been extensively carried out in many countries, such as in Japan 

(Yashima et al., 2018), China (Peng, 2019), Morgantown and New York 

(Jamalifar & Salehi, 2020), Canada (Basoz & Erten, 2018), and Australia 

(Richards, 2022), and many more. These studies conclude WTC is naturally 

influenced by numerous factors, such as L2 proficiency, attitude or motivation, 

L2 communication beliefs, and international posture on L2 communication.  

Several recent studies have also been documented in discussing WTC 

within various contexts. For instance, previous research by Alimorad and Farahman 

(2021) investigated 12 students, six with low and six with high WTC standards. The 

findings show that the complex, dynamic, and non-linear interaction between 

language, environmental, and individual elements is what causes participants' L2 

WTC to form. These three interrelated aspects had an effect on a student's WTC in 

class at any given time, either positively or negatively. Therefore, further research 

 



is required to support the idea that teachers must be aware of the various elements that 

influence students' willingness to speak in L2 classes. 

Furthermore, research done by Lee et al (2022) employed a questionnaire to 

explore 404 students’ willingness to communicate in English. The study used a 

quantitative method. It explored the L2 WTC level of Korean and Taiwanese EFL 

students in the classroom, outside the classroom, and digital settings, and the factors 

that influence it. that the analysis from Korean and Taiwanese participants reported the 

lowest ratings for WTC in the class due to peer-induced L2 speech anxiety, group 

cohesiveness, and accuracy-oriented teaching pedagogy. It was also found that Korean 

students were more willing to communicate outside of class than they were with 

Taiwanese students.  

Furthermore, research by Zhang et al (2022) in a Chinese context explored 14 

students from semester 4 using a qualitative method. The findings suggest that 

perceived task importance can be a facilitator of WTC state and language learning 

achievement. In addition, a study by Kruk (2022) Investigated the WTC of two 

research participants in a New York context. Findings suggest that their WTC is 

fluctuated and changed regularly as influenced by social conditions. 

Another study used an interview instrument and recruited 124 students which 

were divided into 64 male students and 60 female students using a quantitative 

method. The study revealed that those students with musical experience showed a 

higher emotional understanding (Fernández-García & Fonseca-Mora, 2022). In a 

Canadian context, it was found that WTC is closely related to communication anxiety 



among two research participants (MacIntyre & Gregersen, 2022). In An Australian 

setting, previous research emphasizes the need for emotional studies to have a deeper 

understanding on WTC in TESOL area. Understanding and managing emotions is an 

important dimension of a teacher's knowledge and abilities, whereas for students, 

emotions are critical to how they navigate and process their learning (Richards, 2022). 

Although many studies have been conducted on WTC in different contexts, 

previous research has only focused on the English language education sector, that is 

to say, the studies exclusively paid attention towards English major students. As a 

result, few studies have examined students in other fields of study. Therefore, my 

research will focus on students majoring in non-English education which will 

complement the deficiencies of previous research, so that later it will produce new 

findings. Focus on interview instruments because in previous research most of 

methods used are questionnaires and other quantitative designs. Additionally, 

research on students who are not majoring in English education is also important 

because they are also required to be able to speak English for work demands, study 

abroad, and other purposes that use English as an international communication.  

 

1.2 Research Problems 

This qualitative study addresses the two gaps mentioned above through the 

following research questions: 

1) What factors do influence non-English department students’ willingness to 

communicate in English? 



2) How can these factors affect non-English department students’ willingness to 

communicate in English? 

 

1.3 Objectives of the Study 

 The aims of this research are: 

1) To investigate the factors that influence non-English department students’ 

willingness to communicate in English 

2) To investigate how those factors influence non-English department students’ 

willingness to communicate in English 

 

1.4 Originality of the Study 

In previous research, most of the research examined the willingness to 

communicate in English of students majoring in English department see (Lee et al., 

2022; MacIntyre & Gregersen, 2022; Richards, 2022; Zhang et al., 2022). My research 

differs from those previous works in terms of recruiting participants from non-English 

department students and using semi-structured interview questions. 

 

1.5 Significance of the Study 

Theoretically, this research is expected to expand the rooted theory proposed 

by Alimorad and Farahman (2021) and developed theory WTC instructional factors 

that study the latest context in English speaking-based learning. The findings go 

deeper understanding of the actual WTC level of English students and the factors that 

influence it. Practically, the results provide a broad picture of the influencing factors 



and strategies for TEFL educators in general and English language lecturers in 

particular at universities who will determine a supportive atmosphere to stimulate 

students to want communicate while applying English speaking-based learning. For 

further significance, when teachers or lecturers focus on improving the WTC, the 

teaching paradigm and learning English will move from knowledge-based subjects to 

practice-based subjects resulting in a better English learning experience. moreover, 

the results help English teachers to recognize their WTC level and identify the factors 

that motivate them the most and reflect on their learning experiences. 

 

1.6 Scope and Limitation 

The scope of this research is under the circumstances of students. The 

researcher also targeted six sixth semester students as research participants. Because 

only sixth semester students are involved as subjects, the researcher will limit the 

number of participants. Six students were selected from a non-English major for this 

study. 

In the end, the instruments used in this research were a number of questions 

related to participants' willingness to communicate in English while studying at the 

private university level in Malang. The researcher uses a series of questions to 

investigate what factors influence the participants' willingness to communicate in 

English during their studies. 

 



1.7 The Definition of Key Terms 

I provide definitions of key terms in order to avoid misconception as they 

would be defined below: 

• Willingness to Communicate in English 

Since L2 (foreign/second language) communication is seen as a crucial 

component of L2 learning, willingness to communicate (WTC) in English is 

particularly crucial. 

• EFL Students 

English as a Foreign Language is referred to as EFL. Students who are older than 

16 can improve their English abilities with the help of this program. 

• ELT 

ELT is also a process of moving data from various sources to targets (data 

warehouse), it's just that there is a slight difference. In ELT, data is copied first to the 

target and then transformed. 
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 

This chapter presents the summary of the research related to some topics 

and also suggestions for the teacher, students, and further research. 

 

5.1 Conclusion 

The purpose of this research is to find out what factors influence students' 

willingness to speak English and how these factors influence students' willingness 

to speak English in even semester 6th grade at Private University of Malang. This 

finding reveals that there are four factors that influence their willingness to speak 

English, including 1) personal factors, 2) limited language acquisition, 3) teaching 

style, and 4) social context. In this case, there are findings about how these factors 

influence their willingness to speak English, namely from personal factors in the 

form of students being reluctant to speak English then from limited linguistic 

mastery, namely the existence of ridicule and being laughed at and in the teaching 

style there are lecturers who do not give opportunities for students due to time 

constraints and the last one is the social context where there are friends in class who 

do not understand English so they use the Code Switching method. 

 

5.2 Suggestion 

In this section, I want to give some suggestions to be noticed by lecturers 

and students, especially students who have low English skills as follows
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1. English lecturers can modify and teach strategies effectively to students with low 

abilities. 

2. To be more successful in developing their speaking skills, students must use speaking 

strategies more often, especially during study speak. 

3. So with this in mind, further research is recommended to conduct research using 

quantitative and also observation in order to be more detailed and get other factors. 

4. Finally, I realize that this research still has some weaknesses and errors. Therefore, I 

appreciate constructive suggestions for improving research and I also hope that the 

next researcher will be even better by adding more participants and continuing to use 

phenomenological research methodology and if possible use quantitative research 

again. 
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