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ABSTRACT

Bahauddin, Muhammad. 2025. ChatGPT-40 Mini as a Speaking Assessment Tool:
Teachers’ Perspective. Thesis, English Education Department, Postgraduate
Program, Universitas Islam Malang, Advisor: (1) Dr. Dra. Mutmainnah Mustofa,
M.Pd, (2) Dr. Dzul Fikri, S.S., M.Pd.

Keywords: ChatGPT, EFL, speaking assessment, teacher perception, Al in
education

The rapid advancement of artificial intelligence has introduced new
possibilities in language education, particularly in the assessment of speaking skills.
This study investigates English language teachers’ perceptions, experiences, and
evaluations regarding the use of ChatGPT as a tool to assess students’ speaking
performance. Using a qualitative case study approach, data were collected through
semi-structured interviews with three English language teachers in Pare, Indonesia,
who have integrated ChatGPT into their speaking classes.

The results showed various insights from the participants regarding the use
of ChatGPT as a supportive tool that can provide immediate feedback, generate
speaking materials through prompts instruction, and help evaluate students’
grammar, vocabulary, and fluency. By implementing ChatGPT as speaking
assessment, the participants described that students became more confidents
expressing their ideas after receiving the feedbacks, especially in constructing more
complex sentences. However, there are also some limitations that have been
identified which can decline the effectiveness of ChatGPT as speaking assessment.
It is found that ChatGPT is ineffective in assessing pronunciation, intonation, and
non-verbal communication. Technical constrains are also concluded, such as
limited access in the free version and the need for a stable internet connection.

Overall, this study viewed ChatGPT as an effective tool to help teacher in
assessing speaking performance. However, it cannot completely replace traditional
methods which involve human assessment and interaction due to ChatGPT’s
inability to assess body and facial expression. Educators are advised to integrate
ChatGPT carefully, combining its strengths with teacher-led assessments to ensure
a thorough evaluation of speaking proficiency.
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CHAPTER1

INTRODUCTION

This chapter discusses the background of the study, research questions,
research objectives, the significance of the study, scope, and limitation, and

definition of the key terms.

1.1 Background of the Study

In the context of English language education, where speaking becomes
essential not only to communicate effectively but also in academic practices,
researcher identified many challenges in traditional teaching speaking instruction,
including a lack of individualised practice opportunities and short class periods (Thi
& Phuong, 2024). Another challenge faced by the teacher in assessing oral
proficiency is due to ineffective courses and training making the assessing activities
inaccurate based on the students’ language performance (Norhasim & Mohamad,
2020). Furthermore, there are also several factors that contribute to the complexity
of accurately evaluating speaking proficiency, such as variability in communication
contexts, subjectivity in evaluating verbal expression which can lead to examiner
biases (Galaczi, 2015). These challenges have prompted educators to explore
alternative approaches, such as utilizing interactive technologies, which can
provide personalized feedback and extended practice opportunities for students to

develop their speaking skills.
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Integrating technological capabilities into educational practices has become
essential in today's developing education. However, technology also offers
opportunities or challenges for teachers to be able to adapt in developing teaching
and learning practices to align with the desired goals. One technology that can be
integrated with education is ChatGPT. By incorporating ChatGPT into educational
practices, teachers can create more engaging learning experiences that are in line

with what students need (Hatmanto & Sari, 2023).

During its development, ChatGPT has had several model versions from the
first version to the latest version. Seen from another side, ChatGPT has provided
the latest version that can be used for free, namely the GPT-40 mini model, which
has multimodal features, such as text, images, audio, and video, as well as the ability
to create images, voice commands, and web browsing. However, this free version
certainly has limitations in the feedback provided and daily usage limits during peak
hours. Next is the ChatGPT Plus version which also uses the GPT-40 model which
has 5 times better capabilities than the free version. This must of course be
underlined because in this study, researchers will only focus on the use of ChatGPT
with the GPT-40 mini model or the free version.

The implementation of ChatGPT into educational settings has sparked a
growing discussion among researchers about its potential impact on student
learning. On the one hand, researchers have discovered the areas where ChatGPT
can be used to promote learning activities, i.e. can create answers to the questions
provided, motivate the desirable students to conduct individual research and can

give the suitable feedback (Li, 2024). On the other hand, researchers have also
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expressed concerns about the downsides of over-reliance on ChatGPT, which could
lead to a decline in critical thinking and problem-solving skills (Deng et al., 2025).
Nonetheless, it is crucial to understand better the connotations of ChatGPT in
teaching practice to give the appropriate role and deliver the appropriate quality of
learning to help the student develop successfully.

Instead of ChatGPT, it is worth mentioning the benefits that one can attain
through its adoption in language education. To start with, Al can provide practice
in real-life-like dialogue which students could use anywhere and gives them the
possibility to have instant feedback and advice (Thi & Phuong, 2024). Language
education with ChatGPT may also present a more interactive and interesting
educational experience wherein it allows students to be able to practice speaking in
realistic and believable chat-based conversations with an Al helper. It can be
particularly effective with those students who are innately shy or intimidated in a
regular classroom as Al-based practice will bypass the issue of confidence and
fluency (Thi & Phuong, 2024).

Moreover, one more problem that should be considered in the foreign
language learning integration of ChatGPT is academic dishonesty (Cotton et al.,
2024). The student can also be encouraged to use ChatGPT in order to create a
personal response in the form of speech. Discouraging the estimates of their real
capacities. Also, the use of Al-based evaluation can bring the issue of reliability and
validity of the evaluation process since the Al system can err at times or the biases
thereof can therefore not be easily visible to the educator. Finally, conversations

with their peers and being able to read and understand the intricacies of the language
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and culture just would not happen using ChatGPT, which could hinder the success
of using the Al-based speaking practice and assessment (Anders, 2023). Therefore,
the main task of teachers is to thoroughly think about how to apply ChatGPT
properly and not replace conventional teaching and evaluation frameworks with it.

Nonetheless, the potential implementation of ChatGPT in conjunction with
current speaking assessment systems can be successful in terms of the improved
assessment altogether. Using the Al features of giving individual feedback and
conducting realistic dialogues, teachers can develop a more detailed and
multifaceted evaluation of the level of the students at speaking (Gerlich, 2025). This
integration, however, needs tactful planning, and it needs to come up with clear
evaluation protocols that pass the test of reliability and valid brand of the evaluation
process (Rastislav, 2018).

The most important point in terms of using ChatGPT to give a speaking
assessment is an effective choice of prompts that allow students to speak sensibly
and provide a credible response (Bouziane & Bouziane, 2024). It is recommended
that such prompts must be prepared in such a way that they can test certain language
skills and abilities like fluency, pronunciation, grammar, and pragmatic competence
besides motivating and making students have natural and interesting conversations.
The educator can utilize the strengths and limitations of ChatGPT effectively by
creating a sophisticated approach to understanding them, as well as incorporating
them into the current assessment framework, to issue more holistic and efficient

speaking assessments to their students (Pratiwi et al., 2024; Thi & Phuong, 2024).
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Research on the application of ChatGPT to language learning has been
propagated quite extensively which largely revolves around its use as a tutor to
build the skill of speaking among the students (Yildiz, 2024; Pratiwi, 2024), or
student attitude towards this tool (Irianto et al., 2024). Further research has begun
to investigate its functions in speaking assessment, such as comparing Al scores
with human evaluation (Gazan, 2025). However, this study discussed mainly of the
use of ChatGPT-40 Mini that distinguishes itself from previous study like Gazan
(2025) who examined the premium version of ChatGPT-40 model. This difference
is very important to be discussed further to uncover the practical and financial
barrier that occurs between the two versions. On the other hand, Gazan's (2025)
research discussed Students' insights using quantitative Comparison, this thesis,
however, addresses the gap by providing a thematic analysis of the teacher's
assumption when using this tool for the evaluation process of speaking
performance. By focusing on the teacher's opinion, this study is expected to offer

critical insights in its adoption and integration into real-world pedagogical practice.

1.2 Research Questions

From the background of the study explained above, there are some research
questions as follows:
1. What is teachers’ perception of using ChatGPT-40 mini as a tool for
assessing students’ speaking skill in English language learning?
2. What are the strengths and weaknesses of the use of ChatGPT-40 mini as

speaking assessment experienced by teachers?
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3. How effective is ChatGPT-40 mini in evaluating students’ speaking skills

from teachers’ perspective?

1.3 Research Objectives

From the research statements above, this study is employed to:

1. To find out the teachers’ perception of using ChatGPT as a tool for assessing
students’ speaking skill in English language learning,

2. To find out the strengths and weaknesses experienced by teachers in
implementing ChatGPT for speaking assessments,

3. To find out how effective is ChatGPT in evaluating students’ speaking skills

from teachers’ perspective.

1.4 Significance of the Study

In this part, the researcher discussed the significance of this study and how
this study is conducted regarding the theoretical significance and practical

significance.

1.4.1 Theoretical Significance

Open Al has updated ChatGPT providing new features to address people
needs by adding voice command. As mentioned, ChatGPT can give immediate
feedback to issues stated by the users. Furthermore, the researcher interested
delving more into the use of ChatGPT as speaking assessment to assist the teacher

finds helpful tool to evaluate speaking performance accurately.
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1.4.2 Practical Significance

Practically, this study is conducted to help other teachers find and use a
better approach for speaking assessment so they can evaluate the performance more
accurate and provide a valuable insight for its benefits and drawbacks during the
implementation.

1.5 Scope and Delimitation

The scope of this study is only in speaking classes in Pare. For the
delimitation, this study only discusses the teachers’ perception on how ChatGPT-
40 Mini works in evaluating speaking performance. In addition, this case study
provides data about the issues and benefits for employing the method.

1.6 Definition of Key Terms

This part, there were discussed some necessary points that are attached in
the title. These terms are needed to be known by the readers because they related to
the participants’ criteria and the scope of the study.

1.6.1 ChatGPT-40 Mini

ChatGPT is Artificial Intelligence (AI) that works using conversation format
that can engage in human-like response and generate various written context.
ChatGPT is utilised in many social contexts, from general to educational usage. In
this research, ChatGPT will be utilised to be a tool that can assess speaking
performance by inserting a prompt and proper scoring rubric. As ChatGPT can offer
immediate feedback, it will be able to give a quick result to any issue input in it.
However, ChatGPT is commonly divided into several types where depend on GPT

model. Each model has different features, such an example of GPT-40 and GPT-40



UNISMA

REPOSITORY

University of Islam Malang

<
=
N
=
=
=
=
©
wid
o
o
=
©
T
©

Mini. Both of them have similar feature which is used in this study, it is the ability
to analyse audio input. What makes the different is ChatGPT-40 model is paid
version provides more detail feedback rather that ChatGPT-40 Mini.

1.6.2 Speaking Assessment

A speaking assessment is essential not only for education, but also general
purposes to evaluate person’s language proficiency. It can also help identify
problem that occurs in speaking performance. However, speaking assessment is
conducted to check if speaking teaching and learning has been successful, to
improve speaking skill for many opportunities, and to diagnose any problems with
speaking.

The process of evaluating speaking performance can be done by many ways,
such as the usage of technology. As we integrate the technology into our education
process, it is widely known that Al is one technology which gains much attention
from educator, especially ChatGPT. Many studies have suggested that ChatGPT
can be a valuable tool to conduct evaluation process. However, in this research,
ChatGPT will be utilised only to assess students’ speaking ability focusing on
assessing speaking against criteria like fluency, coherence, lexical resource,

grammatical range and accuracy, and pronunciation.
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CHAPTER VI

CONCLUSION

In this part, the researcher discusses the conclusion of the study, the

limitation, and the suggestion.

6.1 Conclusion

This study explores teachers’ perceptions, experiences, and evaluations of
the use of ChatGPT as a tool to assess students’ speaking skills in an English
language learning context. Based on qualitative data obtained through interviews,

several important conclusions can be drawn.

First, teachers generally perceive ChatGPT as a supportive and efficient tool
to improve speaking assessment. They appreciate the instant feedback, the ability
to generate a variety of prompts, and the assistance in planning and delivering
lessons. Teachers acknowledge that ChatGPT increases student engagement,

encourages self-revision, and enriches the classroom experience.

Second, ChatGPT’s strengths are evident in its effectiveness in identifying
grammar and vocabulary issues, providing sentence structure suggestions, and
encouraging students to experiment with more complex expressions. The Al tool
also increases students’ confidence in speaking, especially through exercises with
open-ended questions. However, its limitations are equally significant. ChatGPT
cannot evaluate pronunciation, intonation, or non-verbal communication—

essential components of holistic speaking assessment. Technical issues, limited

49
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accessibility in the free version, and socio-economic barriers also limit its full

potential in some classrooms.

Third, although ChatGPT makes a significant contribution to student
development, teachers agree that ChatGPT should only serve as a supplementary
assessment tool. Traditional assessments involving human interaction are still
needed because of their capacity to assess communicative nuance, emotional tone,

and authenticity in a real-time context.

In summary, ChatGPT offers a valuable contribution to the teaching and
assessment of speaking skills, but its role should be clearly defined as a complement

to, not a substitute for, teacher-led assessment.

6.2 Suggestion

Based on these findings, several recommendations are proposed for

educators, institutions, and developers:

6.2.1 For Educators

Teachers can use ChatGPT to assess speaking skills, particularly for grammar,
vocabulary, and coherence. However, they should be careful not to rely solely on
the tool for holistic speaking assessment. Human judgment remains important,

especially in assessing pronunciation and interpersonal communication.

6.2.2 For Institutions
Educational institutions should provide teacher training programs that guide

the effective integration of Al tools like ChatGPT into language instruction.
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Training should focus on the pedagogical potential and limitations of Al, ensuring

balanced implementation.

6.2.3 For Students

Learners should be encouraged to use ChatGPT as a self-practice tool to
generate speaking commands and receive immediate feedback. However, they
should also be guided by their teachers to critically interpret the feedback and

complement it with human input.

6.2.4 For Al Developers

Al developers should consider enhancing ChatGPT’s capabilities to more
accurately process and evaluate spoken input, including features for real-time
pronunciation and intonation analysis. Furthermore, making premium features
more affordable or accessible in educational contexts, especially in developing

regions, would support equitable integration.

6.2.5 For Future Researchers

Further research should explore students’ perspectives on the use of ChatGPT
for speaking practice and assessment. Additionally, quantitative research could
measure actual improvements in students’ speaking performance over time with Al-

assisted instruction.
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