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ABSTRACT 

Agustini, Sri. 2025. Comparing Content and Paralinguistic Cues In Enhancing 

Vocabulary Retention Across Different Themes Among Young Learners 

Thesis, English Language Education Study Program, Postgraduate 

Program, Universitas Islam Malang. Advisor: (I) Dr. Dra. Mutmainnah 

Mustofa, M.Pd. (II) Dr. Dzul Fikri, S.S., M.Pd. 

 

Keywords: vocabulary retention, verbal plus content related nonverbal, verbal 

plus paralinguistic related nonverbal, young learners, vocabulary themes. 

 

This study explored the use of two types of instructional cues in 

vocabulary teaching verbal plus content-related nonverbal cues, and verbal plus 

paralinguistic-related nonverbal cues and how these cues affected vocabulary 

retention among young learners. This study also aimed to examine young 

learners’ vocabulary retention based on two themes: profession and physical 

appearance. 

The study employed a pre-experimental design with a within-subject 

repeated measures design involving 35 lower-grade elementary school students, 

who experienced both types of instructional cues. Vocabulary retention was 

measured using pre-tests and post-tests, while classroom observations were 

conducted to examine students’ engagement during the learning process. These 

instruments were used to triangulate data and provide both quantitative and 

qualitative insights into the students’ responses to each instructional cue. 

Quantitative data were analyzed using SPSS 20 to compare the two instructional 

cues and vocabulary themes, while observation data supported the interpretation 

of learning behaviors. 

The results showed that paralinguistic-related nonverbal cues such as 

gestures, facial expressions, and intonation were associated with higher levels of 

vocabulary retention and students’ engagement compared to content-related cues 

like using pictures. It can be said that verbal plus paralinguistic related nonverbal 

was more effective than verbal plus content related nonverbal. Students appeared 

more attentive, responsive, and confident when exposed to dynamic and 

expressive cues. Additionally, vocabulary related to professions was more easily 

retained than physical appearance, possibly due to its familiarity and more 

concrete representations. 

These findings suggest that multimodal instructional strategies and 

interactive instructional cues, especially those involving embodied 

communication provide meaningful support for vocabulary learning among young 
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learners. The insights from this study can inform educators in designing 

contextually engaging and developmentally appropriate vocabulary instruction. 
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ABSTRAK 

Agustini, Sri. 2025. Comparing Content and Paralinguistic Cues In Enhancing 

Vocabulary Retention Across Different Themes Among Young Learners 

Thesis, English Language Education Study Program, Postgraduate 

Program, Universitas Islam Malang. Advisor: (I) Dr. Dra. Mutmainnah 

Mustofa, M.Pd. (II) Dr. Dzul Fikri, S.S., M.Pd. 

 

Keywords: vocabulary retention, verbal plus content related nonverbal, verbal 

plus paralinguistic related nonverbal, young learners, vocabulary themes. 

Penelitian ini mengkaji penggunaan dua jenis petunjuk instruksional dalam 

pengajaran kosakata, yaitu petunjuk verbal ditambah petunjuk nonverbal yang 

berkaitan dengan konten, dan petunjuk verbal ditambah petunjuk nonverbal yang 

berkaitan dengan paralinguistik, serta bagaimana petunjuk-petunjuk ini 

memengaruhi retensi kosakata di kalangan pelajar muda. Penelitian ini juga 

bertujuan untuk menganalisis retensi kosakata pelajar muda berdasarkan dua 

tema: profesi dan penampilan fisik. 

Penelitian ini menggunakan desain pra-eksperimental dengan desain 

pengukuran berulang pada subjek yang sama, melibatkan 35 siswa sekolah dasar 

kelas bawah yang mengalami kedua jenis petunjuk instruksional. Retensi kosakata 

diukur menggunakan tes pre-test dan post test, sementara pengamatan di kelas 

dilakukan untuk menganalisis tingkat keterlibatan siswa selama proses belajar. 

Instrument  ini digunakan untuk mengintegrasikan data dan memberikan wawasan 

kuantitatif dan kualitatif tentang respons siswa terhadap masing-masing petunjuk 

instruksional. Data kuantitatif dianalisis menggunakan SPSS 20 untuk 

membandingkan kedua petunjuk instruksional dan tema kosakata, sementara data 

observasi mendukung interpretasi perilaku belajar. 

Hasil penelitian menunjukkan bahwa isyarat nonverbal yang terkait 

dengan paralinguistik, seperti gerakan tubuh, ekspresi wajah, dan intonasi, terkait 

dengan tingkat retensi kosakata yang lebih tinggi dan tingkat keterlibatan siswa 

dibandingkan dengan isyarat nonverbal yang terkait dengan konten, seperti 

penggunaan gambar. Dapat dikatakan bahwa kombinasi verbal ditambah isyarat 

nonverbal yang terkait dengan paralinguistik lebih efektif daripada kombinasi 

verbal ditambah isyarat nonverbal yang terkait dengan konten. Siswa tampak lebih 

perhatian, responsif, dan percaya diri saat terpapar isyarat yang dinamis dan 

ekspresif. Selain itu, kosakata yang berkaitan dengan profesi lebih mudah diingat 

daripada kosakata yang berkaitan dengan penampilan fisik, kemungkinan karena 

kemiripannya dan representasi yang lebih konkret. 

 



xi 
 

Temuan ini menunjukkan bahwa strategi pengajaran multimodal dan 

petunjuk pengajaran interaktif, terutama yang melibatkan komunikasi yang 

melibatkan tubuh, memberikan dukungan yang berarti bagi pembelajaran kosakata 

di kalangan siswa muda. Temuan dari studi ini dapat memberikan wawasan bagi 

pendidik dalam merancang pengajaran kosakata yang menarik secara kontekstual 

dan sesuai dengan perkembangan siswa. 
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CHAPTER I 

INTRODUCTION 

In this chapter, the background of the study that underlies the importance 

of this research is discussed, including the relevance of the topic to the context of 

English language learning in elementary school students or young learners. In 

addition, this chapter also outlines the research questions, research objectives, 

hypothesis, significance of the study, and scope and limitations. Accordingly, the 

discussion in this chapter provides a framework for understanding the main focus 

of the study, which is related to the effectiveness of verbal and nonverbal 

instructional cues in vocabulary learning. 

1.1 Background of the Study 

One of the first steps in learning language is learning words, also known as 

vocabulary (Triyogo & Syaprizal, 2019). Vocabulary is the main component of a 

language, which should be the starting point for language learning so that the 

language can be acquired. Therefore, an individual's success in learning a new 

language is highly dependent on their vocabulary. In recent years, many studies 

have focused on learning vocabulary and reported that vocabulary must be 

prioritized for learning a new language (Amiryousefi & Ketabi 2011; Leong et al., 

2019; Wong et al., 2020; Mansoor et al., 2023). Therefore, vocabulary plays a 

crucial role in expressing ideas. Besides, vocabulary can be expressed through 

both written and oral language. Having a wide range of vocabulary can help 

students to read and understand the textual sources, e.g., books, articles, essays, 

etc. According to Teng et al. (2024), a robust vocabulary is essential for effective 
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communication and academic success across various disciplines. It can also help 

students obtain information from news media. Vocabulary knowledge also affects 

students’ academic progress since it influences how well they grasp texts used as 

reading assignments and classroom activities (Saleh & Althaqafi, 2022; Aziz et 

al., 2024). Vocabulary acquisition also helps students to maintain a good 

interaction that affects their social network. The more vocabulary students have, 

the better they communicate with their interlocutors. Rizky Setiawan and Wiedarti 

(2020), as cited in Dewi et al. (2023), stated that vocabulary can be defined as the 

words that someone must know to communicate effectively. It can be said that 

vocabulary refers to the set of words a person needs to understand and use for 

effective communication. 

When learning vocabulary, various factors can affect students' ability to 

learn and remember new words effectively. One of the most important factors is 

the instructional strategy employed, as the way the material is delivered can have 

a significant impact on the success of the learning process. Students who have 

been trained to use interactive reading strategies demonstrated increased 

vocabulary and character recognition (Chow et al., 2008, as cited in Xiao et al., 

2024). Teachers often give up teaching pronunciation and discrimination because 

they lack support in teaching methods and lack training (Darcy, 2018; Géron & 

Billerey, 2020, Chapuis & Berthele, 2024). Peters (2019) found that target words 

supplemented by imagery from the input have a significantly higher likelihood to 

be learned than those without imagery, which raises an important question 

regarding the role of the nonverbal element within multimodal input in facilitating 
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vocabulary learning. Several studies have shown the use of different approaches, 

including combining different types of input, can improve students' retention of 

the vocabulary learned. It can be concluded that using multimodal instructional 

strategies that are not only based on spoken or written language but also include 

other elements, such as visual or hands-on experiences related to the vocabulary. 

A more contextualized approach allows students to connect new words with a 

deeper understanding and reinforce vocabulary learning over time. In other words, 

teaching a variety of vocabulary based on students' experiences promotes more 

meaningful learning and accelerates the memory process. 

 In vocabulary learning, however, traditional teaching approaches often 

rely on verbal input only, which may not fully support the complex process of 

vocabulary retention. Studies have shown that using multimodal instructional 

strategies, which combine verbal language with nonverbal, significantly enhances 

vocabulary acquisition by making the learning process more engaging and 

memorable. Multimedia input can assist learners in creating referential linkages 

between two types of mental representation systems: verbal and visual ones 

(Ramezanali, Uchihara, and Faez 2021; Yoshii and Flaitz 2002; Teng 2023). 

Nonverbal cues, such as gestures, images, and tone of voice, provide additional 

context that helps learners grasp word meanings and retain them longer. These 

paralinguistic elements contribute to what is termed “contextualized learning,” 

wherein learners connect vocabulary with real-world situations, and improve their 

understanding and recall.  
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Previous research by Zhang and Zhang (2024) highlights the effectiveness of 

combining verbal cues with nonverbal cues that are either content-related or 

paralinguistic. For instance, verbal only, and content-related nonverbal cues, such 

as images or videos depicting the vocabulary item, give learners a direct visual 

reference that strengthens memory. On the other hand, paralinguistic cues, 

including gestures, tone, and facial expressions, add emotional or relational 

meaning, helping learners create a stronger association with the vocabulary being 

taught. The findings of these studies suggest that both multimodal input are 

valuable in aiding vocabulary retention, especially in helping foreign language 

learners learn more demanding, productive vocabulary knowledge, although there 

is limited exploration into their relative effectiveness in enhancing vocabulary 

learning in young learners, especially in different thematic categories of 

vocabulary. However, limited research has investigated the comparative impact of 

verbal plus content-related nonverbal (e.g., images, videos) and verbal plus 

paralinguistic-related nonverbal (e.g., gesture and tone) on young learners, 

particularly when applied to different vocabulary themes. 

Based on the study above, the current researcher was motivated to conduct 

this study, to address the gap by investigating the influence of verbal plus content-

related nonverbal and verbal plus paralinguistic-related nonverbal cues on 

vocabulary retention in young learners across two specific themes: professions 

and physical appearance. These themes were selected to represent two contrasting 

types of vocabulary, one associated with societal roles and functions and the other 

with individual characteristics. By focusing on young learners in a primary school 
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setting, this study aims to compare the retention rates of these vocabulary themes 

to determine the most effective instructional strategies. Through this comparison, 

the research seeks to identify not only which types of instructional cues prove 

more effective but also which vocabulary themes are easier for young learners to 

remember, thereby providing valuable insights into optimizing vocabulary 

instruction for young learners. 

1.2 Research Questions 

From the research background that has been explained above, the research 

questions can be formulated as follow: 

1. What is the difference in effectiveness between verbal plus content-related 

nonverbal and verbal plus paralinguistic-related nonverbal cues in 

enhancing young learners’ vocabulary retention? 

2. Which vocabulary theme (profession or physical appearance) is easier for 

young learners to retain after being taught using verbal plus content-

related nonverbal and verbal plus paralinguistic-related nonverbal cues? 

1.3 Research Objectives 

In alignment with the research questions outlined above, the main 

objectives of the study are to: 

1. To compare the effectiveness of verbal plus content-related nonverbal and 

verbal plus paralinguistic-related nonverbal cues in enhancing young 

learners’ vocabulary retention. 
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2. To identify which vocabulary theme (profession or physical appearance) is 

easier for young learners to retain after being taught using verbal plus 

content-related nonverbal and verbal plus paralinguistic-related nonverbal 

cues. 

1.4 Hypothesis 

In response to the research questions stated above, the following 

hypotheses are proposed: 

1. The verbal plus content-related nonverbal cues are more effective than 

the verbal plus paralinguistic-related nonverbal cues in enhancing 

vocabulary retention among young learners. 

2. Between the two vocabulary themes (profession and physical 

appearance), the vocabulary related to professions is easier for young 

learners to retain after being taught using both types of cues. 

1.5 Significance of the Study 

This study aims to provide practical and theoretical benefits that can be 

used to enrich the literature on vocabulary teaching in the context of English 

language teaching for young learners. Theoretically, this study can expand the 

understanding of the influence of various types of nonverbal cues (verbal plus 

content-related nonverbal and verbal plus paralinguistic-related nonverbal) in 

vocabulary teaching, especially for certain themes such as professions and 

physical appearance. This study is expected to enrich language teaching theories, 

especially in identifying effective types of instructional cues in enhancing 

vocabulary retention based on the themes taught. 
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Practically, this study is expected to provide recommendations for 

educators in choosing the most appropriate instructional strategies particularly in 

selecting the most appropriate instructional cues, such as content-related and 

paralinguistic cues to improve students’ vocabulary retention, especially in 

choosing vocabulary themes that are easier for students to remember. By 

identifying vocabulary themes that are easier to remember (such as profession or 

physical appearance) after being taught using the two types of instructional cues, 

the results of this study can help teachers in designing teaching strategies that 

better suit students' needs and enhance their learning outcomes in English 

vocabulary learning. It also leads to the development of teaching materials and 

improved teaching techniques that can be applied directly in the classroom. Thus, 

the practical benefit lies in improving language teaching practices in the field. 

1.6 Scope and Limitation 

This study focuses on the effect of two types of multimodal instructional 

strategies, namely verbal plus content-related nonverbal and verbal plus 

paralinguistic-related nonverbal cues in improving vocabulary retention among 

young learners. The vocabulary themes used in this study were profession (nouns) 

and physical appearance (adjectives), which were chosen to represent two 

different types of vocabulary: one related to social roles and functions and the 

other to physical traits and individual character. The study was conducted in 

primary school classrooms involving students of similar grade levels (lower 

grades), who participated in learning activities in a structured and controlled 

English context. 
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Although this study provides important insights into the effect of 

nonverbal instructional cues on vocabulary retention, there are some limitations 

that need to be noted. First, the study was limited to primary school students in the 

same location, so the findings cannot be generalized to the entire population of 

students in different regions or educational levels. Second, only two vocabulary 

themes were tested in this study, namely profession and physical appearance, so it 

does not include all possible themes which may have different levels of difficulty 

or ease in vocabulary teaching.  

Third, the duration of the intervention in this study was relatively short, so 

the results obtained only reflect the short-term impact of the nonverbal cue-based 

teaching method on students' vocabulary retention. This study cannot confirm 

whether the positive effects of these instructional cues will last in the long run or 

will diminish over time. In addition, the study did not measure the extent to which 

students were able to retain and use the learned vocabulary in broader situations 

or in everyday communication after the intervention was completed. . 

Furthermore, because the instructional cues were implemented 

sequentially using different vocabulary themes, there is a possibility of carryover 

effect, in which students’ responses during the second treatment were influenced 

by their previous exposure to the learning process, potentially affecting the 

internal validity of the findings. 
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1.7 Definition of Key Terms 

This section discusses various important points, which are listed in the 

title. These terms must be clearly understood by the readers, as they relate to the 

participant criteria and the scope of the study. 

1. Vocabulary Retention 

Vocabulary retention in this study refers to the ability of young 

learners to remember and recall vocabulary words that have been taught 

using specific instructional cues (verbal plus content-related nonverbal and 

verbal plus paralinguistic-related nonverbal cues) within a certain period. 

It focuses on how well students retain the meaning and form of words after 

the learning process. 

2. Vocabulary Themes 

Vocabulary themes in this research refer to categories of 

vocabulary that are grouped based on familiar and relatable topics for 

young learners, such as profession and physical appearance. These themes 

help learners to associate new words with real-life contexts, making it 

easier for them to understand and remember. 

3. Content and Paralinguistic Cues 

In the context of this study, content and paralinguistic cues are 

teaching strategies that combine verbal instruction with nonverbal support. 

Content-related cues involve visuals like pictures that represent the 

meaning of the word, while paralinguistic cues include gestures, facial 
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expressions, and intonation used by the teacher to support understanding 

and memory of vocabulary.  

4. Young Learners 

Young learners in this study refer to elementary school students 

aged between 7 to 9 years who are still developing their language skills. 

They tend to learn best through interactive, visual, and engaging learning 

activities, and often benefit from cues that involve movement, sound, and 

real-world context. 
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CHAPTER VI 

CONCLUSION  

  In this chapter, the researcher presented the conclusion and 

recommendation of the study. 

6.1 Conclusion  

  This study investigated the use of two different vocabulary teaching 

approaches, namely verbal plus content-related nonverbal and verbal plus 

paralinguistic-related nonverbal in enhancing vocabulary retention among primary 

school students. This research focused on two key aspects: the difference in 

effectiveness between these treatments, and the retention levels based on different 

vocabulary themes, namely professions and physical appearance. 

  The findings revealed that students who were taught using the verbal plus 

paralinguistic-related nonverbal cues retained vocabulary more effectively than 

those who received the verbal plus content-related nonverbal cues. This was 

supported by both statistical results and classroom observation data, which 

showed that students were more actively engaged, more attentive, and more 

willing to use new vocabulary when the teacher used expressive gestures, 

intonation, and body language.  

  Besides the type of treatment, the vocabulary theme was also shown to 

influence retention. Vocabulary items related to professions were more easily 

remembered than those related to physical appearance. This was likely due to the 

concrete and familiar nature of the profession theme, which aligned better with 

students’ real-world experiences and background knowledge. In contrast, physical 
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appearance vocabulary was more abstract and less visually or emotionally 

engaging, making it harder to recall even though students showed interest in the 

topic. 

  In relation to the initial hypotheses, the findings only partially supported 

the predictions. The first hypothesis, which assumed that verbal plus content-

related nonverbal cues would be more effective than paralinguistic-related 

nonverbal cues, was not supported by the data. Instead, the results showed that 

paralinguistic cues led to better vocabulary retention and greater student 

engagement. However, the second hypothesis was confirmed, students retained 

vocabulary related to the profession theme more effectively than vocabulary 

related to physical appearance, suggesting that familiar and concrete themes 

enhance learning among young learners. 

  Overall, this study concluded that paralinguistic cues, which include 

embodied and expressive cues, offer a more effective strategy for vocabulary 

teaching among young learners than purely visual cues. Moreover, vocabulary 

themes that are familiar, concrete, and contextually relevant enhance retention 

more strongly than abstract themes. These insights emphasize the importance of 

selecting both appropriate instructional strategies and vocabulary content that 

aligns with the developmental and cognitive characteristics of young learners. 
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6.2 Recommendations 

  Based on the results and limitations of this study, several 

recommendations can be made for future research and classroom practice: 

1. For Teachers 

Teachers are encouraged to integrate paralinguistic strategies such as 

gestures, facial expressions, and voice modulation into their vocabulary 

teaching, especially when working with young learners. These strategies 

not only support better retention but also increase student engagement and 

enjoyment during learning. In addition, selecting vocabulary themes that 

are familiar and concrete such as professions or daily activities can further 

support students’ understanding. 

2. For Students 

Students are encouraged to actively participate in vocabulary learning by 

paying close attention to both what the teacher says and how it is 

expressed through gestures, facial expressions, and visual aids. Engaging 

with these cues such as mimicking gestures or associating words with real 

objects can help reinforce understanding and memory. Students are also 

advised to review vocabulary thematically at home using pictures, games, 

or simple drawings to deepen their retention and make learning more 

enjoyable. 

3. For Future Research 

Future studies could explore: a) The impact of combining both 

instructional strategies (verbal plus content-related nonverbal cues and 
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verbal plus paralinguistic-related nonverbal cues) within one session to 

examine whether the integration yields even better retention. b) The long-

term effects of these instructional strategies on vocabulary retention over 

time (e.g., delayed post-tests). c) Broader theme variations to examine 

which types of vocabulary categories (e.g., emotions, school objects, 

family) are more conducive to long-term retention. 

  

  



69 
 

 
 

REFERENCES 

Alakrash, H., Edam, B., Bustan, E., Armnazi, M., Enayat, A., & Bustan, T. 

(2021). Developing English Language Skills and Confidence Using Local 

Culture-Based Materials in EFL Curriculum. Linguistica Antverpiensia, 1, 

548–564. 

Amiryousefi, M., & Ketabi, S. (2011). Mnemonic instruction: A Way to Boost 

Vocabulary Learning and Recall. Journal of Language Teaching and 

Research, 2(1), 178. https://doi.org/10.4304/jltr.2.1.178-182 

Arndt, H., & Woore, R. (2018). Vocabulary Learning from Watching Youtube 

Videos and Reading Blog Posts. Language Learning and Technology, 

22(3), 124–142. https://doi.org/10125/44660 

Aziz, Z. A., Mustafa, F., & Yulia, M. (2024). English Vocabulary Retention on 

Movie Series with L1 and English Subtitles: The Role of Vocabulary 

Level and Frequency. LLT Journal: A Journal on Language and Language 

Teaching, 27(2), 582-598. https://doi.org/10.24071/llt.v27i2.7412 

Baddeley, A. D., & Hitch, G. (1974). Working Memory. Psychology of Learning 

and Motivation, 8, 47-89. https://doi.org/10.1016/S0079-7421(08)60452-1 

Baharuddin, A. F., Nur, S., & Isma, A. (2022). Teaching Strategy in Enriching the 

EFL Students’ Vocabulary Through Literature. LLT Journal: A Journal on 

Language and Language Learning, 25(1), 250-262. 

https://doi.org/10.24071/llt.v25i1.4105 

Bansong, K., Poopatwiboon, S., & Sukying, A. (2023). The Effects of Multimodal 

Teaching on English Vocabulary Knowledge of Thai Primary School 

Students. Journal of Education and Learning, 12(6), 46-56. 

http://dx.doi.org/10.5539/jel.v12n6p46 

Bambaeeroo, F. & Shokrpour, N. (2017). The Impact of the Teachers’ Non-verbal 

Communication on Success in Teaching. Journal of Advances in Medical 

Education & Professionalism, 5(2), 51-59. 

Batty, A. O. (2020). An Eye-tracking Study of Attention to Visual Cues in L2 

Listening Tests.  Sage Journals: Language Testing, 38(4). 511-535. 

https://doi.org/10.1177/0265532220951504 

Bruner, J. S. (1960). The Process of Education. Harvard University Press 

https://doi.org/10.4304/jltr.2.1.178-182
https://doi.org/10125/44660
https://doi.org/10.24071/llt.v27i2.7412
https://doi.org/10.1016/S0079-7421(08)60452-1
https://doi.org/10.24071/llt.v25i1.4105
http://dx.doi.org/10.5539/jel.v12n6p46
https://doi.org/10.1177/0265532220951504


70 
 

 
 

Butarbutar, R., Uspayanti, R., Manuhutu, N., & Palangngan, S. T. (2019). 

Analyzing of Puzzle Local Culture Based in Teaching English for Young 

Learners. IOP Conference Series: Earth and Environmental Science, 

343(1), 1-11. 

Cameron, L. (2001). Teaching Languages to Young Learners. Cambridge: 

Cambridge University Press. 

http://dx.doi.org/10.1017/CBO9780511733109 

Cancino, M. (2023). Topic Interest Increases L2 Incidental Vocabulary Learning 

and Effective Dictionary Look-up Behavior. Learning and Motivation, 83, 

https://doi.org/10.1016/j.lmot.2023.101920 

Chapuis, N.  D., & Berthele, R. (2024). Teaching Methods Emphasizing 

Phonological Forms Enhance L2 Vocabulary Learning. Language 

Teaching Research, 1-14. https://doi.org/10.1177/13621688241270803 

Chow, B. W. Y., McBride-Chang, C., Cheung, H., & Chow, C. S. L. (2008). 

Dialogic Reading and Morphology Training in Chinese Children: Effects 

on Language and Literacy. Developmental Psychology, 44(1), 233.  

Darcy, I. (2018). Powerful and Effective Pronunciation Instruction: How Can We 

Achieve It?. The CATESOL Journal, 30, 13–45. 

Dey, M., Amelia, R., & Setiawan, A. (2024). The Impact of Age on Second 

Language Acquisition: A Critical Review. International Journal of 

Evaluation and Research in Education, 13(5), 3560-3570. 

http://dx.doi.org/10.11591/ijere.v13i5.27958 

Dewi, N. P. D., Putri, D. R., & Hermawan, D. (2023). Wordy Card for an 

Innovative Teaching Method for Learning English. Indonesian Journal of 

Educational Development (IJED), 4(2), 184-193. 

https://doi.org/10.59672/ijed.v4i2.2823 

Ebbinghaus, H. (1885). Memory: A Contribution to Experimental Psychology (H. 

A. Ruger & C. E. Bussenius, Trans.). Teachers College. Columbia 

University. 

Fernald, G. M. (1943). Remedial Techniques in Basic School Subjects. Mcgraw 

Hill Book Company Inc. London 

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2012). How to Design and 

Evaluate Research in Education (8th ed.). McGraw-Hill. 

http://dx.doi.org/10.1017/CBO9780511733109
https://doi.org/10.1016/j.lmot.2023.101920
https://doi.org/10.1177/13621688241270803
http://dx.doi.org/10.11591/ijere.v13i5.27958
https://doi.org/10.59672/ijed.v4i2.2823


71 
 

 
 

Ghalebi, R., Sadighi, F., & Bagheri, M. S. (2021). A Study of Vocabulary 

Learning Strategies among High and Low Iranian English Vocabulary 

Learners. Cogent Education, 8(1), 1–10. 

https://doi.org/10.1080/2331186X.2020.1834933 

Gravetter, F. J., & Forzano, L. B. (2018). Research Methods for the Behavioral 

Sciences (6th ed.). Cengage Learning. 

Hossain, K.  I. (2024). Reviewing the Role of Culture in English Language 

Learning: Challenges and Opportunities for Educators. Social Science & 

Humanities Open, 9, 1-10. https://doi.org/10.1016/j.ssaho.2023.100781 

Huang, X., Kim, N., & Christianson, K. (2018). Gesture and Vocabulary Learning 

in a Second Language: Gesture and Vocabulary Learning. Language 

Learning: A Journal of Research in Language Studies, 69(1), 177-197. 

https://doi.org/10.1111/lang.12326 

Kress, G., & Van Leeuwen, T. (2001). Multimodal discourse: The modes and 

media of contemporary communication. London: Arnold Publishers. 

Laufer, B. (1997). The lexical plight in second language reading: Words you 

don’t know, words you think you know, and words you can’t guess. Second 

Language Vocabulary Acquisition: a Rationale for Pedagogy. Cambridge 

University Press. http://dx.doi.org/10.1017/CBO9781139524643.004 

Leong, A. C. H., Abidin, M. J. Z., & Saibon, J. (2019). Learners’ Perceptions of 

the Impact of Using Digital Storytelling on Vocabulary Learning. 

Teaching English with Technology, 19(4), 3–26. 

Liu, S., & Chen, S. (2021). Research on TPR in English Vocabulary Teaching in 

Primary Schools: A Case Study of a Primary School in Hangzhou. Theory 

and Practice in Language Studies, 11(10), 1249–1257. 

https://doi.org/10.17507/tpls.1110.12 

Mansoor, A. A. A., Mohammed, O. S. M., Ahmed, H. R., Awadh, A. N.M., 

Abdulfatah, H.  M., & Sheikh, E. Y. (2023) English Language Teaching 

Through a Short Story: A Technique for Improving Students’ Vocabulary 

Retrieving, Cogent Education, 10(1), 1-11. 

https://doi.org/10.1080/2331186X.2022.2161221 

Mayer, R. E. (2009). Multimedia learning (2nd ed.). Cambridge University Press.   

Mehrabian, A. (1972). Nonverbal Communication (1st ed.). Routledge. 

https://doi.org/10.4324/9781351308724 

https://doi.org/10.1080/2331186X.2020.1834933
https://doi.org/10.1016/j.ssaho.2023.100781
https://doi.org/10.1111/lang.12326
http://dx.doi.org/10.1017/CBO9781139524643.004
https://doi.org/10.17507/tpls.1110.12
https://doi.org/10.1080/2331186X.2022.2161221
https://doi.org/10.4324/9781351308724


72 
 

 
 

Milton, J. (2009). Measuring Second Language Vocabulary Acquisition. Bristol, 

Blue Ridge Summit: Multilingual Matters. 

https://doi.org/10.21832/9781847692092 

Montero Perez, M. M., Peters, E., & Desmet, P. (2018). Vocabulary Learning 

Through Viewing Video: The effect of Two Enhancement Techniques. 

Computer Assisted Language Learning, 31, 1–26.  

https://doi.org/10.1080/09588221.2017.1375960 

Morett, L. M. (2019). The Power of an Image: Images, Not Glosses, Enhanced 

Learning of Concrete L2 Words in Beginning Learners. Journal of 

Psycholinguistic Research, 48, 643-664. https://doi.org/10.1007/s10936-

018-9623-2 

Nation, P. (2001). Learning Vocabulary in Another Language. Cambridge: 

Cambridge University Press. 

http://dx.doi.org/10.1017/CBO9781139524759 

Nurwahidah., Abdul, N. D. B., & Jumiaty, A. A. (2022). Students’ Perceptions on 

the Use of Team-Based Project in English Vocabulary Lesson at SMA  

Muhammadiyah 1 Unismuh Makassar. Klasikal: Journal of Education, 

Language Teaching and Science, 4(1), 47-55. 

https://doi.org/10.52208/klasikal.v4i1.116 

Odlin, Terence. (1989). Language Transfer: Cross-Linguistic Influence in 

Language Learning. Cambridge: Cambridge University Press. 

http://dx.doi.org/10.1017/CBO9781139524537 

Paivio, A. (1986). Mental Representations: A Dual Coding Approach. Oxford 

University Press. 

Paivio, A. (1990). Mental Representations: A Dual Coding Approach. Oxford: 

Oxford University Press. 

https://doi.org/10.1093/acprof:oso/9780195066661.001.0001 

Pellicer-S´anchez, A., Tragant, E., Conklin, K., Rodgers, M., Serrano, R., & 

Llanes, ´A. (2020). Young Learners’ Processing of Multimodal Input and 

Its Impact on Reading Comprehension: An Eye-Tracking Study. Studies in 

Second Language Acquisition, 42(3), 577–598. 

https://doi.org/10.1017/S0272263120000091 

Peters, E. (2019). The Effect of Imagery and On-Screen Text on Foreign 

Language Vocabulary Learning from Audiovisual Input. Tesol Quarterly, 

53(4), 1008–1032. https://doi.org/10.1002/tesq.531 

https://doi.org/10.21832/9781847692092
https://doi.org/10.1080/09588221.2017.1375960
https://doi.org/10.1007/s10936-018-9623-2
https://doi.org/10.1007/s10936-018-9623-2
http://dx.doi.org/10.1017/CBO9781139524759
https://doi.org/10.52208/klasikal.v4i1.116
http://dx.doi.org/10.1017/CBO9781139524537
https://doi.org/10.1093/acprof:oso/9780195066661.001.0001
https://doi.org/10.1017/S0272263120000091
https://doi.org/10.1002/tesq.531


73 
 

 
 

Rachmadani, F., Akib, E., & Rum, E. P.  (2022). The Implementation of Theme-

Based Teaching to Improve Students’ English Vocabulary in Speaking. 

English Language Teaching Methodology, 2(2), 110-119. 

https://doi.org/10.56983/eltm.v2i2.99 

Raihana, I. &  Nurkhamidah, N. (2022). Improving Students’ Vocabulary 

Retention by Local Culture-Based Material. Journal of Linguistics, 

Literature and Language Teaching, 8(2), 125-136. 

https://doi.org/10.32505/jl3t.v8i2. 

Rizky, S. M., & Wiedarti, P. (2020). The Effectiveness of Quizlet Application 

Towards Students’ Motivation in Learning Vocabulary. Studies in English 

Language and Education, 7(1), 83–95. 

https://doi.org/10.24815/siele.v7i1.15359 

Saleh, A. M., & Althaqafi, A. S. A. (2022). The Effect of Using Educational 

Games as a Tool in Teaching English Vocabulary to Arab Young 

Children: A Quasi Experimental Study in a Kindergarten School in Saudi 

Arabia. SAGE Open, 12(1), 1-10. 

https://doi.org/10.1177/21582440221079806 

Schmitt, N. (2000). Vocabulary in Language Teaching. Cambridge University 

Press, Cambridge. 

Schmitt, N. (2010). Key Issues in Teaching and Learning Vocabulary. In R. 

Chacón-Beltrán, C. Abello-Contesse & M. Torreblanca-López (Ed.), 

Insights into Non-native Vocabulary Teaching and Learning (pp. 28-40). 

Bristol, Blue Ridge Summit: Multilingual Matters. 

https://doi.org/10.21832/9781847692900-004 

Schmitt, N. (2010). Researching Vocabulary: A Vocabulary Research Manual. 

New York: Palgrave Macmillan. 

http://dx.doi.org/10.1057/9780230293977 

Snow, C., Burns, S., & Griffin, P. (1998). Preventing Reading Difficulties in 

Young Children. National academy Press. Washington, DC. 

Stahl, S. A., & Fairbanks, M. M. (1986). The Effects of Vocabulary Instruction: A 

Model-Based Meta-Analysis. Review of Educational Research, 56(1), 72-

110. https://doi.org/10.3102/00346543056001072 

Sueyoshi, A., & Hardison, D. M. (2005). The Role of Gestures and Facial Cues in 

Second Language Listening Comprehension. Language Learning, 55(4), 

661–699. https://doi.org/10.1111/j.0023-8333.2005.00320.x 

https://doi.org/10.56983/eltm.v2i2.99
https://doi.org/10.32505/jl3t.v8i2
https://doi.org/10.24815/siele.v7i1.15359
https://doi.org/10.1177/21582440221079806
https://doi.org/10.21832/9781847692900-004
http://dx.doi.org/10.1057/9780230293977
https://doi.org/10.3102/00346543056001072
https://doi.org/10.1111/j.0023-8333.2005.00320.x


74 
 

 
 

Tellier, Marie. (2008). The Effect of Gestures on Second Language Memorization 

by Young Children. Gesture, 8(2), 219-235. 

https://doi.org/10.1075/gest.8.2.06tel 

Teng , M. F. (2023). Effectiveness of Captioned Videos for Incidental Vocabulary 

Learning and Retention: The Role of Working Memory. Computer 

Assisted Language Learning, 1-29. 

http://dx.doi.org/10.1080/09588221.2023.2173613 

Teng, M., F. (2023). The Effectiveness of Multimedia Input onVocabulary 

Learning and Retention, Innovation in Language Learning and Teaching, 

17(3), 738-754. https://doi.org/10.1080/17501229.2022.2131791 

Teng, M. F., Mizumoto, A., & Takeuchi, O. (2024). Understanding Growth 

Mindset, Self-Regulated Vocabulary Learning, and Vocabulary 

Knowledge. System, 122, 1-15. 

https://doi.org/10.1016/j.system.2024.103255  

Triyogo, A & Syaprizal. (2019). An Investigation of Students’ Mastery in English 

Vocabulary at Indonesia Education Study Program in STKIP PGRI 

Lubuklingga. Journal of English Teaching, Applied Linguistic and 

Literature, 2(1), 1-7. 

Warren, p., Boers, F., Grimshaw, G., & Chanturia, A. S. (2018). The Effect of 

Gloss Type on Learners’ Intake of New Words during Reading. Studies in 

Second Language Acquisitions, 40(4), 883-906. 

https://doi.org/10.1017/S0272263118000177 

Xiao, W., Chen, X., & Wang, Y. (2024). Association between Home Literacy 

Environment and Eye Movements during Storybook Reading: 

Implications for Vocabulary and Word Reading in Chinese Preschooler. 

Acta Psychologica, 205, 1-11. 

https://doi.org/10.1016/j.actpsy.2024.104518 

Wero, Y. T., Machmud, K., & Husain, N. (2021). The Study on Students’ 

Vocabulary Size. Jambura Journal of English Teaching and Literature, 

2(1), 22–34. https://doi.org/10.37905/jetl.v2i1.10279 

Wong, K. T., Hwang, G. J., Choo Goh, P. S., & Mohd Arif, S. K. (2020). Effects 

of Blended Learning Pedagogical Practices on Students’ Motivation and 

Autonomy for Teaching Short Stories in Upper Secondary English. 

Interactive Learning Environments, 28(4), 512–525. 

https://doi.org/10.1080/10494820. 2018.1542318 

https://doi.org/10.1075/gest.8.2.06tel
http://dx.doi.org/10.1080/09588221.2023.2173613
https://doi.org/10.1080/17501229.2022.2131791
https://doi.org/10.1016/j.system.2024.103255
https://doi.org/10.1017/S0272263118000177
https://doi.org/10.1016/j.actpsy.2024.104518
https://doi.org/10.37905/jetl.v2i1.10279
https://doi.org/10.1080/10494820.%202018.1542318


75 
 

 
 

Zhang, D., & Yi, T. (2024). Structure and process: A Theoretical Model of 

Intelligent Elementary Chinese Vocabulary Teaching. Heliyon, 1(19), 1-

14. https://doi.org/10.1016/j.heliyon.2024.e38358 

Zhang, P., & Zhang, S. (2024). Multimedia Enhanced Vocabulary Learning: The 

Role of Input Condition and Learner-related Factors. System, 122, 1-14. 

https://doi.org/10.1016/j.system.2024.103275 

  

https://doi.org/10.1016/j.heliyon.2024.e38358
https://doi.org/10.1016/j.system.2024.103275

	1. COVER.pdf (p.1-2)
	3. ABSTRAK BAHASA INDONESIA DAN INGGRIS.pdf (p.3-6)
	5. BAB I PENDAHULUAN.pdf (p.7-16)
	10. BAB VI PENUTUP.pdf (p.17-20)
	11. DAFTAR PUSTAKA.pdf (p.21-27)
	Bansong, K., Poopatwiboon, S., & Sukying, A. (2023). The Effects of Multimodal Teaching on English Vocabulary Knowledge of Thai Primary School Students. Journal of Education and Learning, 12(6), 46-56. http://dx.doi.org/10.5539/jel.v12n6p46
	Bambaeeroo, F. & Shokrpour, N. (2017). The Impact of the Teachers’ Non-verbal Communication on Success in Teaching. Journal of Advances in Medical Education & Professionalism, 5(2), 51-59.
	Batty, A. O. (2020). An Eye-tracking Study of Attention to Visual Cues in L2 Listening Tests.  Sage Journals: Language Testing, 38(4). 511-535. https://doi.org/10.1177/0265532220951504
	Bruner, J. S. (1960). The Process of Education. Harvard University Press
	Butarbutar, R., Uspayanti, R., Manuhutu, N., & Palangngan, S. T. (2019). Analyzing of Puzzle Local Culture Based in Teaching English for Young Learners. IOP Conference Series: Earth and Environmental Science, 343(1), 1-11.
	Cameron, L. (2001). Teaching Languages to Young Learners. Cambridge: Cambridge University Press. http://dx.doi.org/10.1017/CBO9780511733109
	Cancino, M. (2023). Topic Interest Increases L2 Incidental Vocabulary Learning and Effective Dictionary Look-up Behavior. Learning and Motivation, 83, https://doi.org/10.1016/j.lmot.2023.101920
	Warren, p., Boers, F., Grimshaw, G., & Chanturia, A. S. (2018). The Effect of Gloss Type on Learners’ Intake of New Words during Reading. Studies in Second Language Acquisitions, 40(4), 883-906. https://doi.org/10.1017/S0272263118000177


